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Abstract 
The level of performances in the didactic career is determined by a multitude of factors and conditions. Empathic behavior, 
represents a characteristics of the interpersonal relation, depending  on the manifestation level of the personality trait and on 
the social situations the individual comes in contact with. The objective of the paper is the determination of the empathic level 
of the teachers working at different educational, age and experience levels, as well as the identification of the significant 
correlations between the empathy level and the self-image. The conclusion emphasizes the fact that empathy is a personality 
trait, with components but also with relations among components, which means that the wherever structure can be 
approached, it activates the whole, leading to the optimization of the interpersonal relations. 
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1. Introduction 
The personality of the teacher is the product of an interpersonal system which appears and develops only 
through its interactions with the others in the context of school activity, the product of the interpersonal relations 
with pupils and with other educational factors. All group processes, including the educational, communication, 
motivational, affective-appreciative, influence, leading and power wielding ones rely on abilities and 
competences which imply in their manifestation an empathic capacity to a very large extent. The empathic 
behaviour represents a characteristic of the interpersonal relations teacher – pupil, depending on the manifestation 
level of this personality trait but also on the social situations. Efficient communication in the relationship teacher 
– pupil implies a permanent dialogue between the two educational agents involving all the personality sides and 
which have as a common factor the empathic capacity.  
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Considered a social competence with deep inferences in the social life, the term of empathy has been 
approached theoretically and experimentally from aesthetic, philosophical, psychological and sociological 
perspectives. „Seldom had a meaning been denoted by such an impressive richness of names, like the meaning 
empathy, a linguistic richness which completely blurred the meaning” (Pavelcu, 1982). The term empathy, 
introduced by Liips, (from the German Einfiihlung) had been translated in Romanian with more than 15 
meanings – identification, transfer, affective fusion, sympathy, empathy etc. - as possible illustrations of the 
specific psychological mechanism of this phenomenon. (Pavelcu, 1982).  
Despite the terminological diversity, the definitions given to empathy converge to its understanding as an 
„ability of predicting, of appreciating the psychological dispositions of a person, his/her perceptions, thoughts, 
feelings and attitudes as own traits” (Guilford, 1959), as the attitude of perceiving the other’s mentality, his 
feelings, desires, opinions, and more concretely to predict his behaviours (Maisonneuve, 1966), „the capacity to 
really put yourself in another’s place, to see the world as he sees it” (Kinget, 1971, in. Marcus, 1997, p.106), or as 
a „multidimensional construct in which the cognitive-predictive aspect of perceiving the other’s perspective 
corroborates with emotional reactivity and the interpersonal aspect functioning and motivation” (Davis, 1983, p. 
113).  
Empathy is an imaginary transposition in the other’s cognitive projection, thus facilitating the discovery of 
new aspects and meanings It is neither only abstract deductive knowledge nor impressionist intuition but a 
cognitive intention, having a participative will, an imaginative effort, an attempt of anticipation pointing to the 
understanding of another’s ego, a prediction of his potentialities, without becoming an affective fusion of the 
total identification type (Maucorps, Bassoul, 1960, in Gherghinescu, 2001). 
A synthetic definition of the empathy tries to describe not only the core phenomenon, not only the producing 
mechanism but also its functionality – „empathy is that physical phenomenon of reliving the other’s states, 
thoughts and actions, acquired through psychological transposition of the ego in an objective model of human 
behaviour, allowing the understanding of the way the other interprets the world" (Marcus, 1997, p. 38). 
An analytical definition of the empathic act considers that empathy is the capacity to think, feel and act like 
the person one enters in relation with. A cognitive dimension can be identified in the structure of empathy – the 
capacity to understand what another person feels and why, an affective dimension – implies the experience of the 
same states with another person and a conative dimension which implies, besides the fact that you feel the same 
with another, but you feel what you have to do for him (Ilu , 2004)  
In the structure of personality, empathy represents a capacity, considered an aptitudinal quality which 
facilitates a successful achievement of activities and which is represented by psychical predispositions (Marcus, 
1987). Having an aptitudinal value, the empathic capacity has an hereditary component and another acquired 
(people are not born with this capacity already formed, but with the possibility to become more or less empathic 
in relation to the others). Empathic capacity is gradually formed through training and experience. The empathic 
behaviour is learned through socialization experiences which start as early as childhood.  
Emotional empathy, considered to be the closest to the core of the empathic phenomenon is regarded as a 
legitimate cognitive source of another’s frame of mind (Stein, in Marcus, 1991), „the key of understanding the 
others lies in our own affective vibrations. The depth of another soul is measured by our own feelings” (Pavelcu, 
1982, p. 33). Predictive empathy refers to the manner in which the subjects perceive  and anticipate the reference 
internal frame of another person, his way of thinking. This is considered the prevailing cognitive component 
focused on the cognitive processes of perception and representation of the other’s perspective, on the other’s  
experience and way of acting (Dymond, in Gherghinescu, 2001)  
In the context of educational activities, emotional empathy refers to the teacher’s participation to the pupils’ 
emotions and feelings, to their sharing, to their common experience. It consists in a togetherness with pupils, to 
the grasp of their inner universe. Predictive empathy is represented by the teacher’s capacity to transpose himself 
in the pupil’s psychology, to perform „his role” and to anticipate, within the limits of a permissible error, his 
subsequent behaviour. Predictive empathy facilitates the finding of certain modalities to maintain pupils’ 
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attention in the classroom, to be accepted by the pupils, to establish balanced relations with them, thus ensuring 
favourable conditions for the teaching-learning process. 
2. Objectives 
The  starting  idea  was  based  on  the  empirical  observation  of  the  fact  that  professional  performances  in  the  
educational domain do not owe only to scientific and methodological competences but also to psycho-social 
competences which refer to the relational aspect within the educational groups. The general objective of the paper 
is the identification of the modalities of manifestation in the teachers’empathic behaviour at different educational 
levels (preschool, primary, middle and high school) as well as the determination of the correlations among their 
empathic behaviour and self-image.  
3. Method 
3.1. Participants 
The sample of the study was made up of 156 teachers from the preschool (42), primary (38), middle (37) and 
high school level (39), 48 males and 108 females ranging between 24 and 58 years (M=44,2) and with a 
professional experience between 2 and 36 years (17,4).  
3.2. Materials 
In order to identify the development level of empathy, we have used the Personality Questionnaire Mehrabian-
Epstein (Q.M.E), and as an investigation instrument for the self-image, The Berkeley test, elaborated by K. 
Harray and E. Donahue. The emotional empathy personality questionnaire Mehrabian-Epstein (Q.M.E) 
emphasizes the empathic relation from an affective perspective and measures the empathic capacity (the 
potentiality) of a person – the bigger the score the greater the empathic capacity the subject has. The scales of the 
questionnaire measure the predisposition to emotional contagion, the appreciation of an unfamiliar or distant 
person, the extreme emotional reactivity, the tendency to be impressed by the others’ positive and negative 
experiences, the tendency to sympathy or the opposite of it (Gherghinescu, 2000). The Berkeley scale consists of 
35 attributes grouped around 5 aspects of the ego, respectively: self-image (auto-image), the appreciation 
perceived by the others (hetero-image), the ideal ego, the anxious ego (the despised ego), the real ego ( real self-
image). The 35 attributes are the expression of 5 psychological factors called styles: the expressive style, the 
interpersonal style, the work style, the emotional style and the intellectual style. 
3.3. Procedure 
The tests have been applied within the educational units the subjects attended in two phases: The personality 
questionnaire Mehrabian-Epstein (Q.M.E) has been applied in the first phase and the Berkeley test during the 
second phase. There was no time limit in the application of the tests. According to the scores obtained at the 
emotional empathy questionnaire, the subjects can fall in 5 classes – very good empathy, good empathy, medium 
empathy, low empathy, non-empathic. The value of the „real self-image” based on the Berkeley test has been 
calculated as an arithmetic mean between the „self-image” (the manner in which the subject sees himself) and the 
„hetero-image” (the manner in which he considers the others see him) for each style. For the “real self-image”, 
the added marks of a subject can lead to a score ranging between 7 – 35, distributed in 4 classes (7 – 14; 15 – 21; 
22 – 28; 29 – 35). 
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4. Results and discussion 
The primary analysis of the results for the two tests has been achieved through the calculation of the answers 
frequency, according to categories of age, gender –males, females and professional experience – and the specific 
of the activity ( preschool, primary, middle and high school teachers). The results at the emotional empathy test 
point out a high percentage distribution of the subjects in the class good empathy (28,8%) and medium empathic 
(38,5%). Only 7% of subjects come under the nonempathic class. The analysis of the percentage distribution of 
the subjects according to professional training emphasizes the fact that the number of subjects – teachers for the 
preschool and primary level with very good empathic capacity is superior to the subjects teachers for the middle 
and high school (45,3% of the primary school teachers and 52,5% of the primary school teachers have very good 
and good empathic capacity unlike 27,9% teachers with different specialties in the middle school and only 20% 
teachers from the high school level. We have also noticed the fact that 13,8% of the middle school  teachers and 
17,55 of the high school teachers are nonempathic and none of the preschool and primary school educational 
level fall in this category. As regards the distribution of the empathic capacity between the male and female 
teachers, we have identified the fact that the female subjects have a higher empathic capacity than male subjects – 
male teachers do not fall in the very good empathy category, while 6,3% of the female teachers have a very good 
empathic capacity and 12 % of males are nonempathic while only 6,1 % females are nonempathic. Since the 
empathic behavior represents a characteristic of interpersonal relations, depending on the empathic capacity and 
on the social situations, we have considered that another variable is professional experience accumulated in the 
interpersonal specific relations in the educational act. Thus, it has been noticed that while the percentage of the 
very good empathy subjects increases in proportion to the accumulated didactic experience (beginners do not 
have very good empathy, 13,6 % of the subjects with a didactic experience between 15 – 36 years have very good 
empathy, and 14,3% of the beginners are non-empathic and only 4,6 % of the teachers with a professional 
experience between 15 and 36 years are non-empathic). 
Thus, as we have supposed, the teacher’s empathic behaviour differs significantly according to the educational 
area of his activity, chi-square=34,88, df=3, p<0,01(Test Kruskal-Wallis). 
The application of the Berkeley test led to relevant results in regards with the real self-image, obtained from 
the calculus of the arithmetic mean between the “self-image” (also called „auto-image”) resulted from the 
evaluation answers of the 35 attributes in terms of the question: “How do you see yourself? and the „hetero-
image”, the appreciation perceived from the others, resulting from the answers to the question „How do you think 
the others see you?”, for each style separately. From the analysis of the recorded data, it results that concerning  
self-image –the real ego- , most subjects have a self-image which situates at a medium or superior level, perceive 
themselves and believe that they are perceived as sociable, calm, open, understanding and helpful. Only 0,7 % of 
the subjects believe that they are distant and maintain a relation with difficulty while 1,3 % consider they are 
reserved, even shy.  
The association between the empathic capacity and the variable self-image has been verified by means of the 
chi-square test, with a view to compare the observed frequencies with the theoretical ones, correspondent to the 
independence hypothesis. 
The association is confirmed through the rejection of the null hypothesis - ²(critical)= 9,48; 
²(calculated)=17,85; p=0,001, which shows the fact that the self-image expressed in the styles offered by the 
Berkeley test contributes to the manifestation of the teachers’ empathic behaviour.  
The study of the empathic capacity of the teachers participating in the educational act of children and young 
people of different ages and having a professional experience ranging from 2 to over 30 years emphasized 
significant differences in its manifestation. Thus, empathy correlates significantly with professional experience 
(r=0.720, p<0,01) which implies that professional experience measured in years of  experience in the didactic 
profession, determines a high level of manifestation of the empathic behaviour in any situation. The didactic 
activity which implies  positive interpersonal relations can be very performant if the teacher manages to transpose 
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himself in the pupil’s psychology, to anticipate his reactions, to understand his manner of acting. The specialty 
training and the educational level where he develops his activity – preschool, primary, middle, high school – 
correlates  significantly with the empathic level of the teacher (r=0.746, p<0,01). First, we have to specify that 
the teacher who prepares for the preschool and primary school educational system benefits from a very rich 
psycho-pedagogical training, from the psychological understanding of preschool and school children’s 
personality and of the educational environment as compared to the teachers who prepare themselves to teach 
different specialties in the middle and high school educational level. The organization of the educational process 
at the preschool and primary school level allows them to spend more time with children/pupils, in didactic as well 
as recreational activities, which constitutes a premise of varied interpersonal relations and of the interknowledge 
necessary to the manifestation of the empathic behaviour. 
Our study emphasized also the fact that as far as the empathic behaviour is concerned, there are significant 
differences between male and female teachers, which can be explained by the fact that the sample had a reduced 
number of male teachers and also by the fact that in the preschool and primary school education, male teachers 
are almost absent. We have supposed in our study that a variable which correlates with the empathy level is the 
self-image expressed by 5 psychological factors, called styles (expressive, interpersonal, work, emotional and 
intellectual). Empathy correlates significantly with the expressive style (r=.727, p<0,01), with the interpersonal 
style (r=.810, p<0,01) and with the emotional one (r=.809, p<0,01), which demonstrates that high scores for the 
self-image measurements  will attract high scores at the empathic tests.  
In other words, the teachers with a low level of empathy and with a negative self-image have difficulties in 
establishing relations with the others, great difficulties in constructing and maintaining relations of any nature, to 
manage the interpersonal relations with the class/group of preschool/pupils, to solve the situations of educational 
crisis but also to develop the teaching-learning activity efficiently. 
5. Conclusions 
A major observation of the study refers to the concept of empathy itself. Empathy as a major phenomenon of 
social adaptation, as an indicator of the social adaptation intelligence implies a series of distinct elements: the 
object of empathy – an individual or a group of individuals in different situations, empathic behaviours with 
inhibitor reaction ( you observe and understand but you cannot intervene)  or with reactive reaction ( you imitate 
the model behaviour, you help actively the one you understand, you manifest visible compassion), the experience 
of empathic functioning ( you consider or you do not consider yourself humane, understanding, helpful and the 
fact generates a state of complacency, etc.).  
Our research demonstrated the fact that most teachers participating in the study understand and can transpose 
in  the  pupils  ‘psychology,  at  different  ages.  In  the  structure  of  the  teachers’  personality,  empathic  capacity  and  
self-image correlate positively which means that the developing of a positive self-image has consequences on the 
empathic behaviour level. Empathy represents an objective reflection of the own ego, its mirroring in the external 
world. 
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